Characteristics of self-study materials
On the following pages are 2-page extracts from 5 publications.

1. Rank the 5 examples in order of difficulty from the least to the most demanding of students. Think about WHY you say this.
2. Decide whether each one is an example of a self-study text and explain why.

You can use the following table to record your responses:

	HEQF Level
	Typical programme
	Extract(s)

A, B, C, D, E
	S/S?

Y/N
	Characteristics

	4


	School-leaving
	
	
	

	5


	e.g. Higher Certificate, BEd 1


	
	
	

	6


	e.g. Advanced Certificate/ Diploma; BEd 2
	
	
	

	7


	e.g. BEd 3, PGDE


	
	
	

	8


	e.g. BEd Hons
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Spend about 20 minutes on this
activity. Do It with'other
teacherdearners, This cartoon
is from G. Winkler, All Children
Can Learn (Gape Town,
Francolin Publishers, 19991,
p.43:

Spend at least an hour on this
reading. Again, think of how
these new ideas relate to other
ideas vou have leamt {like the
ZPD) and to your own
experiences of learning;

SCHOOL LEARNING

The importance of scaffolding

Activity 28
1 Look at the two drawings below.

Come.give
itatry!
1t doesnt
matter i‘f(
ou make
amistake.
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2 Think about the influence of the teacher on each learning situation.
Then write down your responses to the following questions:
a Which drawing shows the better learning environment? Why?
b How does the design of each task influence the experience of the
learner?
¢ How does the relationship between the teacher and the learner
influence the feelings of the learner about his chances of success?

What did we think?

The cartoon illustrates very clearly that all learning is about bridging gaps.
When it comes to school learning, teachers not only set up these gaps for
the learners, but they also structure the learning task and choose the level of
support the learners will receive.

Some educators use the term scaffolding to describe the process through
which a teacher can structure and support learning. The concept of scaf-
folding learninig was put forward by Bruner and his colleagues and is an
interpretation of Vygotsky’s zone of proximal development. The following
reading will explain the concept of scaffolding in more detail.

Activity 29
1 Turn to page 57 of the Reader and read ‘“Scaffolding” learning in the
ciassroom’ by Maybin et al. Note that:

» The first part of the reading explains the concept of scaffolding in
a theoretical and generalized way.

s In the middle part, the authors try to show what this concept
means in a teaching context and provide classroom scenarios to
illustrate their point.

e Finally. in their conclusion, they list the factors that support the
scaffolding process.
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2 As you work through the article, take note of any information or ideas
that will help you to answer the following question: ‘Scaffolding is
clearly a form of help, but what kind of help is it?’

3 Write about a page, explaining the kind of help scaffolding provides for
learners. (It may help you to note that scaffolding is a metaphor. Think
about the ways in which this kind of teaching activity is similar to the
scaffolds that builders erect on building sites.)

What did we learn about scaffolding?

We know that teachers help learners all the time, but not every kind of help
is a scaffold for learning. Scaffolding refers to the help teachers give learn-
ers that enables them to extend their knowledge and to try something they
would otherwise not manage on their own.
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Learners must build their own tower of knowledge, but if the teacher does not provide
the scaffold, they cannot extend their knowledge beyond what they afready know.

In other words, scaffolding is concerned with qualitative leaps in the
performance of learners.

In the maths lesson shown in the illustration on page 102, both the
teacher’s encouragement and the counters are scaffolds because they help the
boy to complete a sum he couldn’t manage on his own.

In the discussion with Raina (page 100), not everything the teacher says
is a scaffold. Only her response, ‘That is a good idea, yes ... to lighten the
load a bit ... Oh, Isee ... it also needs to catch enough air, doesn’t it, to stop
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ORIENTATION OF BEGINNER AND NEWLY APPOINTED
EDUCATORS

é EXPECTED OUTCOMES

After studying this unit you ought to be able to

= realise the value of staff orientation;
= understand needs and problems of the beginner educator, and
= plan and implement an orientation programme.

1. INTRODUCTION

Staff orientation can be defined as:

a systematic organisational effort to assist personnel to adjust readily and effectively to new
assignments so that they can contribute maximally to work of the system while realising
personal and position satisfaction.

The first days, weeks and even months of teaching is a demanding period for the new
educator. There are fears and expectations, a new career to be started and a new enviroment
to be explored. A programme of orientation is essential to make the new educator feel at home
and allow him or her to teach with confidence right from the start.

2. PURPOSE OF ORIENTATION PROCESS

If effectively planned and implemented, the staff orientation process serves basic purposes:

e Integrates effectively and efficiently new and experienced staff into their respective roles
in the school system.

e  Reduces and/or removes problems and conditions that tend to inhibit personal
effectiveness and job satisfaction.

J Acquaints personnel with the important considerations of personal, professional and
community relationships within the school community.

e  Provides information and services that promote instruction and learning.
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O Criteria for the development of an orientation programme

According to Van Kradenburg, the following criteria are important:

The aims and objectives of a well-organised orientation programme ought to be
based on the needs of the beginner educator and should be carefully and thoroughly
defined.

The responsibility for planning and implementing an orientation programme rests
with the school principal.

A committee of experienced educators and beginner educators should help the
school principal with the planning and implementation of the orientation
programme.

Orientation programmes ought to be presented on a regional basis, with activities
amended and adapted to the circumstances of the specific school.

Orientation should not commence later than the acceptance of a post and should
continue throughout the first school year.

An orientation programme ought to be aimed at orienting the new educator in
respect of the post, the school and the community.

Orientation programmes ought to emphasise the procedures and process involved in
teaching and learning.

%ACTIVITY

List any four criteria for the development of an orientation programme.
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| There are many ways in which you can use problem solving as a focus for your
teaching and they can be divided into three categories: teaching for probler
solving, teaching about problem solving and teaching through problem solving
When you teach for problem solving, you concentrate on helping leamers tc
acquire the knowledge, understanding and skills that are useful for solving prob-
lems (you provide them with the foundations for problem solving). When you
teach about problem solving, you concentrate on the processes of problem solv-
ing (you teach learners how to solve problems). These are the two aspects of
probiem solving that are emphasised in the SAQA critical outcome that relates
to ‘identifying and solving problems’ (see Appendix I). This chapter is concerned
mainly with the processes that teachers can use to teach through problem solv-
ing - that is, using problem solving as a technique for helping learners to leam
other things.

Because problem solving can engage learners in seeking knowledge, process-
ing information and applying ideas to real-world situations, it has the potential to
motivate learners and show them practical reasons for learning. These advan-
tages can be obtained in all learning areas, not just areas such as Mathematics
and Science where learners are traditionally asked to solve problems. This chap-
ter examines some situations in which problem solving is an appropriate teach-
ing strategy to use, suggests some ways in which you could prepare yourself and
learners for using the strategy, and makes some specific suggestions about how
you might use problem solving in your teaching. it emphasises that you will need
competences such as being able to prepare thoroughly and thoughtfully for
teaching, understanding how language mediates learning and the nature of bar-
riers to learning, catering for cultural, gender, ethnic, language and other differ-
ences among learners, and creating a learning environment in which learners
develop strong internal discipline and in which critical and creative thinking is
encouraged.

When you have mastered the ideas in this chapter you will be able to:
¥ Decide when problem solving is the best strategy for helping learners to

achieve particular learning outcomes.

128
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3 Prepare thoroughly and thoughtfully for teaching through problem solving,

¥ Create a learning environment that motivates learners and encourages them
to work individually and collaboratively to achieve specific learning outcomes.

¥ Organise and manage problem-based lessons in ways that facilitate learning
while catering for the cultural, ethnic, language, learning style and other differ-
ences of the learners.

¥ Evaluate the success of your problem-solving lessons.

What is problem solving?

Problem solving is the process of applying existing knowledge to a new or unfa-
miliar situation in order to gain new knowledge. Thus, problem solving is a form
of inquiry learning. When used as a deliberate teaching strategy, problem solving
can help learners to realise that the knowledge they have alreadv gained can be
applied to new situations, and that this process can lead them to gain new knowl-
edge. The 'problems’ can be any situation in which some information is known
and other information is needed.

What is the difference between teaching
problem solving and using problem solving
as a teaching strategy?

It is important to make a distinction between teaching problem soiving and using
problem solving as a teaching strategy. Teaching problem soliing is exactly that -
teaching learners how to solve problems and giving them the knowledge and
skills they will need to solve problems in a particular learning area: for example,
teaching learners how to solve ‘word problems’ in Mathematics. On the other
hand, problem solving as a teaching strategy is a technique for teaching rhrough
problem solving - using it as a means of helping learners to understand other
things; for example, helping learners to understand the concept of entrepreneur-
ship. The difference between these two ideas is very important. In one, the
emphasis is on solving problems; in the other the emphasis is on learning about
a topic or concept by solving problems. You need to think about this point care-
fully, because it will make a difference to the way you interpret the information
in this chapter and to the type of problems that you use in your teaching.

To help you understand this idea, we will look at an example. If you wanted
learners to be able to solve particular mathematical problems, you would first
nave to teach them the concepts and skills they would need (this would be teach-
ng for problem solving). Then you would have to teach them the processes to use
22 solve the problem (this would be teaching them about problem solving). After
_earners had developed their problem-solving skills, you could get them to apply

129
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anxious uneasy; troubled.

attention interest; concentration.

distracted preoccupied; doing, ot thinking of, something else.
expect assume; anticipate; believe.

relate establish a connection (relationship) between things.
sensible of good sense, reasonable, practical.

suspense waiting for information; a state of expectation or uncertainty.
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A teacher’s concerns

58 Chapter 5

.\°‘ e _ You are a teacher.
:@- Pretend that it is the last night of the school holidays

251 and the new school year begins tomorrow. What do you
think about as you look forward to starting with your new class?

Write some of your thoughts down in this space:

Perhaps you have thoughts like these: ‘
e What time must I get there? |
e Do I know what lessons I will teach?

e Have I got everything ready? -

e Will I know exactly who will be in my class, or will there be several
days of rearrangement and uncertainty? |

e Should I go to greet the principal at the start of the day?

e Will the children be good, or will they give me trouble?

e Have I got the right clothes ready?

e Do I have the books that I need?

1
:
4
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|
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= - starting with a new class. Most of us are nervous.
N Even teachers who have been teaching for many years are
often anxious.

I . ; :
¢ All sorts of questions worry us when we think about |
® -

- !
M

What is the thing that worries you the most when you think about
your first lesson with a new class?

The teacher in the classroom





[image: image8.jpg]my of us are worried about class control. We are worried that the

pils will not obey us. Maybe they will behave badly, and we will not be
le to teach them properly.

>st teachers know, however, that if pupils respect their teacher they will
have well.

eTe are many reasons why pupils respect their teachers. Probably the
pst important reason is this:

pupils see that a teacher knows his or her job and does it well,

en they will respect that teacher.

vou want pupils to respect you and behave well, the most important
ing is to show them that you know what you are doing in your
issroom! You do not have to be very strict. You do not have to shout at
e pupils, or punish them harshly. You just have to show them that you
1ow your job and can do it well.

e will not say that a teacher’s job is to teach. It is to help pupils to
arn!

its of teachers work very hard all day, but their pupils do not learn. It is
hen pupils are not learning, and know that they are not learning, that

e trouble starts.

12 most important thing in a classroom is not what you are doing; it is
hat the pupils are doing. If the pupils are all busy doing something
prthwhile, there will be no trouble in the class.

teacher who is thinking about what to do, should ask:

What activities can I get
my pupils to do so that they
will learn effectively?

... It is therefore clear that the
magnitude of the emf induced in a circuit is
proportional to the rate of change of the
magnetic flux that cuts across the circuit.
Thus we can say that ...
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Oh! I am very worried. 1
have never taught such a big
class before, I am afraid the
pupils will not obey me!

./\ P 222k

The teacher in the classroom

pupils to respect me?

How can I get the

Chapter 5 59
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to Your Teaching/Portfolio.
Add Table 11.10. “Conductinga =+

Cultural Audit of Your Clas?toOmf’
to vour file of Teaching Resources.

 Diversity and Convergences in Social Engagement

Understanding and appreciation of diversity is a central consideration in supporting er-
gaged learning, In setting up cooperative groups, for example, be aware that assigning group
members by “categories” such as race or language background may encourage the students
to continue to think of one another as members of a category rather than as individuals.
Make sure that everyone in cooperative learning groups has something to add to the group.
This has implications for the group tasks you design, group membership, and roles. Tasks
can be designed that draw upon the cultural knowledge of the members. Who has experi-
ence raising animals or fixing machines? Who has cared for younger children? Who speaks
a second language? Who draws, organizes, sings, or prints well? This knowledge can be buil
into the tasks, and members with this expertise can be distributed across the groups.

To increase engagement and belonging for every student, Richard Sagor (2003) rec-
ommends that you conduct a Cultural Audit in your class. Table 11.10 will show you how.

What are the convergences about behavioral, emotional, social, and cognitive engage.
ment in schools? The research on school-based youth development and problem pre
vention programs points to three factors for success. Successful programs focus or
enhancing students’ social and emotional competence, connections to others, and con
tributions to their communities (Greenberg etal., 2003). These three factors parallel the
major sections of this chapter—cooperation in classroom groups, creating classroon
communities, and connection to communities outside the school.

A recent conference brought together key researchers, educators, and policy maker
to discuss what is known—the convergences—about the role of school connections iz
learning. The group developed The Wingspread Declaration on School Connection:
(Blum, 2005), presented in Table 11.11. This declaration is a good summary of the con
vergences related to engaged learning.

Conducting a Cultural Audit of Your Classroom

Richard Sagor suggests that you conduct a cultural audit to help determine whether
your classroom is a place where students from different cultures will feel a sense of
belonging. You can do this 4-step activity by yourself or with other faculty members.

__ Step 1. Record and Collect
On a typical day, tape record your lessons and collect all of the instructional materials you used.
___ Step 2. Review

Review all your lectures, explanations, and discussions and the materials and handouts you used
for examples or illustrations drawn from nonmajority cultures.

____Step 3. Share Your Findings (Optional)

Share your findings with colleagues to see if there is a pattern of multicultural or monocultural
perspectives in the school or classroom.

___ Step 4. Seek Outside Review and Collaboration

If you are not satisfied with the inclusiveness of your instruction and your materials, invite soms
culturally different parents or school patrons to review your data and to provide suggestions for
you on incorporating multiple perspectives in to your program

i Source: From Motivating students and teachers in an era of standards by R. Sagor, pp. 78-79. Copyright © 2003

" by the Association for Supervision and Curriculum Development. Reprinted with permission from ASCD. All

| rights reserved. The Association for Supervision and Curriculum Development is a worldwide community of edu-
cators advocating sound policies and sharing best practices to achieve the success of each learner. To learn

i more, visit ASCD at www.ascd.org.

Chapter 11: Engaged Learning: Cooperation and Community
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i Wingspread Declaration on School Connections

| Students are more likely to succeed when they feel connected to school.

© School connection is the belief by students that adults in the school care
about their learning as well as about them as individuals. The critical

* requirements for feeling connected include students’ experiencing

» High academic expectations and rigor coupled with support for
learning.

> Positive adult/student relationships.
Physical and emotional safety.

Increasing the number of students connected to school is likely to influ-
ance critical accountability measures, such as

+ Academic performance.

> Incidents of fighting, bullying, or vandalism.

- Absenteeism.

¢ School completion rates.

Strong scientific evidence demonstrates that increased student connec-
; tion to school promotes

* Motivation.

- Classroom engagement.

» Improved school attendance.

These factors in turn increase academic achievement. These findings
apply across racial, ethnic, and income groups.

[

SUMMARY TABLE

A recent conference brought together key researchers, educators, and policy makers to discuss what
is known about the role of school connections in learning. The group developed this declaration.

Surriculum Development. Reprinted with permission from ASCD. All rights reserved. The Association for Supervision and Curriculum Development sz

Source: From “A case for school connectedness.” by R. W. Blum. Educational Leadership, 62(7), p. 20. Copyright © 2005 by the Association for Sups™. = 2~ 2~
sommunity of educators advocating sound policies and sharing best practices to achieve the success of each learner. To learn more, visit ASCD at w2322 2

Likewise, there is strong evidence thata st.zz77 42 “22 3 Z2-7=zted
to school is less likely to exhibit
= Disruptive behavior.
> School violence.
Substance and tobacco use.
= Emotional distress.
= Early age of first sex.
The most effective strategies for increasing tha -2 ~Izzz1s.-
dents will be connected to school include
= |mplementing high standards and expectatiors =~z -2,z =7 zza-
demic support to all students.
> Applying fair and consistent disciplinary polic.es =722 272 22 =:-
tively agreed upon and fairly enforced.
- Creating trusting relationships among students, 12227272 3225
administrators, and families.
= Hiring and supporting capable teachers skilled =~ z=:277 2227
ing techniques, and classroom management t¢
learner’s needs.
Fostering high parent/family expectations for scmz2 zz=z-—zrze |
and school completion.
+ Ensuring that every student feels close to atleas: -2 3.2z w8
adult at school.

Social Processes in Learning (pp. 414-416)

" 525000 Peers, parents, and teachers influence norms and
~alues about school achievement. Children tend to select
“iends that share their orientations and interests, and these
aeer groups, in turn, influence children’s academic motiva-
4on. But parents and teachers play a role, too. Students with
zuthoritative parents are more likely to choose positive peer
zroups and to resist peer pressure for antisocial behaviors such
zs drug use. If students have few or no friends, being liked by
e teacher can be especially important.

Collaboration and Cooperation (pp. 416-426)

z*i7Y One view is that collaboration is a philosophy about
Eow to relate to others—how to learn and work. Collaboration
‘s a way of dealing with people that respects differences, shares
zuthority, and builds on the knowledge that is distributed

among other people. Cooperation, on the other hand. is a
way of working together with others to attain & snared goal.

""" Leamning can be enhanced in cooperative groups through
rehearsal and elaboration (information processing theories|.
creation and resolution of disequilibrium (Piaget's theory, or
scaffolding of higher mental processes (\ vgotskv's theorvi.

Students interact face-to-face and close together. not across the
room. Group members experience positive interdependence —
they need each other for support, explanations. and guidance.
Even though they work together and help each other. members
of the group must ultimately demonstrate learning on their
own—they are held individually accountable for learning, often
through individual tests or other assessments. If necessary, the
collaborative skills important for effective group functioning,
such as giving constructive feedback, reaching consensus, and
involving every member, are taught and practiced before the
groups tackle a learning task. Finally, members monitor group

Summaryv Table
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