Example 1

Part A will count for 70% of the overall mark for this assignment.

Your report will be assessed against the following rubric (adapted slightly from Murray and Johanson 1989:iv; DoE 2003:47).

	Class
	Mark
	Content
	Form
	Language and vocabulary
	Style

	Outstanding
	53+
	Excellent critical and conceptual analysis.  Subject matter comprehensively and accurately presented. Well argued. Relevant reading effectively incorporated.
	Excellently organized and presented. Argument concisely and systematically developed with a very well-thought out introduction and conclusion.
	Standards of spelling, punctuation, vocabulary use and grammar are extremely high. Mistakes are rare. Handwriting is easily legible/word-processed documents are free of basic errors.
	Use of language is entirely appropriate to context, function and intention.

	Meritorious
	49-52
	Good critical and conceptual analysis. Subject matter effectively covered and accurately presented. Well argued. Relevant reading effectively incorporated.
	Well organized and presented. Argument concisely and systematically developed with a well-thought out introduction and conclusion.
	Standards of spelling, punctuation, vocabulary use and grammar are good. Few errors occur. Handwriting is legible/word-processed documents are mostly free of basic errors.
	Use of language is appropriate to context, function and intention.

	Satisfactory
	42-48
	Rather more descriptive than critical and conceptual. Although the analysis may lack clarity in parts, the student understands the subject matter fairly well.  Evidence of relevant reading but not always effectively used.
	Fairly well organized and presented. The writing is coherent and ideas are developed, but not always concisely or systematically. The report has an introduction and a conclusion but they may not be well integrated with the body of the essay.
	Standards of spelling, punctuation, vocabulary use and grammar are reasonably accurate. Few errors occur. Handwriting is legible/word-processed documents are mostly free of basic errors.
	Slight limitation of style and mastery of appropriate idiom.

	Adequate
	35-41
	Perfunctory and largely descriptive. Understanding of subject matter is incomplete. Little evidence of reading.
	Organization and presentation acceptable. An attempt has been made to develop an argument but is rather unsystematic and sometimes contains redundant and/or irrelevant material. An attempt has been made to write an introduction and conclusion but they may bear little relation to the body of the report.
	The report is intelligible but contains a fair number of errors in spelling, punctuation, vocabulary and use and grammar. Handwriting is legible/word-processed documents may have some basic errors.
	Use of style and conveyance of tone is present but not consistent.

	Partially achieved
	28-34
	Perfunctory. Almost entirely descriptive. Narrow in conception. Little evidence of understanding of reading. Contains inaccuracy. May have misinterpreted the task.
	Organization and presentation poor. Little attempt has been made to develop an argument. There is redundant and/or irrelevant material. The introduction and conclusion, if they exist at all, are weak.
	The report is not always intelligible. There are frequent errors of spelling, punctuation, vocabulary use and grammar. Handwriting may be difficult to read/word-processed documents may not be well formatted.
	Stylistically poor and frequently inappropriate.

	Inadequate
	27 and below
	Very little evidence of understanding or of reading. Contains serious inaccuracies. May have misinterpreted the task.
	Organization and presentation very poor. No attempt has been to develop an argument. Much redundancy and irrelevant material. Often no introduction or conclusion.
	The report is frequently unintelligible. There are many errors of spelling, punctuation, vocabulary use and grammar.
	Stylistically very poor and frequently inappropriate.

	Fail
	O
	1. Plagiarism or 2. Task not done or 3. Has disregarded the task entirely.
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Part A

Students must answer either question 1 OR question 2 OR question 3. 

Both questions 1 and 2 should be assessed against the following rubric which is familiar to the students from the study materials. Content marks should be awarded on the basis of evidence of wide and relevant reading not on the basis of direct correspondence with the example responses provided.

	Class
	Mark for content
	Content
	Mark for presentation
	Form
	Language and vocabulary
	Style

	Outstanding
	25-20
	Excellent critical and conceptual analysis.  Subject matter comprehensively and accurately presented. Well argued. Relevant reading effectively incorporated.
	25-20
	Excellently organized and presented. Argument concisely and systematically developed with a very well-thought out introduction and conclusion.
	Standards of spelling, punctuation, vocabulary use and grammar are extremely high. Mistakes are rare. Handwriting is easily legible/word-processed documents are free of basic errors.
	Use of language is entirely appropriate to context, function and intention.

	Meritorious
	19-15
	Good critical and conceptual analysis. Subject matter effectively covered and accurately presented. Well argued. Relevant reading effectively incorporated.
	19-15
	Well organized and presented. Argument concisely and systematically developed with a well-thought out introduction and conclusion.
	Standards of spelling, punctuation, vocabulary use and grammar are good. Few errors occur. Handwriting is legible/word-processed documents are mostly free of basic errors.
	Use of language is appropriate to context, function and intention.

	Satisfactory
	14-12
	Rather more descriptive than critical and conceptual. Although the analysis may lack clarity in parts, the student understands the subject matter fairly well.  Evidence of relevant reading but not always effectively used.
	14-12
	Fairly well organized and presented. The writing is coherent and ideas are developed, but not always concisely or systematically. The report has an introduction and a conclusion but they may not be well integrated with the body of the essay.
	Standards of spelling, punctuation, vocabulary use and grammar are reasonably accurate. Few errors occur. Handwriting is legible/word-processed documents are mostly free of basic errors.
	Slight limitation of style and mastery of appropriate idiom.

	Adequate
	11-10
	Perfunctory and largely descriptive. Understanding of subject matter is incomplete. Little evidence of reading.
	11-10
	Organization and presentation acceptable. An attempt has been made to develop an argument but is rather unsystematic and sometimes contains redundant and/or irrelevant material. An attempt has been made to write an introduction and conclusion but they may bear little relation to the body of the report.
	The report is intelligible but contains a fair number of errors in spelling, punctuation, vocabulary and use and grammar. Handwriting is legible/word-processed documents may have some basic errors.
	Use of style and conveyance of tone is present but not consistent.

	Partially achieved
	9-7
	Perfunctory. Almost entirely descriptive. Narrow in conception. Little evidence of understanding of reading. Contains inaccuracy. May have misinterpreted the task.
	9-7
	Organization and presentation poor. Little attempt has been made to develop an argument. There is redundant and/or irrelevant material. The introduction and conclusion, if they exist at all, are weak.
	The report is not always intelligible. There are frequent errors of spelling, punctuation, vocabulary use and grammar. Handwriting may be difficult to read/word-processed documents may not be well formatted.
	Stylistically poor and frequently inappropriate.

	Inadequate
	6 and below
	Very little evidence of understanding or of reading. Contains serious inaccuracies. May have misinterpreted the task.
	6 and below
	Organization and presentation very poor. No attempt has been to develop an argument. Much redundancy and irrelevant material. Often no introduction or conclusion.
	The report is frequently unintelligible. There are many errors of spelling, punctuation, vocabulary use and grammar.
	Stylistically very poor and frequently inappropriate.

	Fail
	O
	1. Plagiarism or 2. Task not done or 3. Has disregarded the task entirely.


Question 1

This essay topic draws upon the module as a whole, but it focuses primarily on the work of Unit 3a – students’ reading of the recommended textbook.

The mark for the essay is based equally on the content and the presentation.

The following extracts reflect possible content.

How has the context of schools changed in recent years?

Possible ideas from prescribed text:

· DoE: participation, measureable outputs, continuous assessment, OBE

‘Management …should be seen as an activity in which all members of educational organizations engage …’ (4)

‘To overcome resistance … there must be lines of communication, participation by all stakeholders, and an atmosphere of facilitation and support …’ (7)

· McGregor: SA not yet globally competitive – leads to tensions economic efficiency/more equal society; increased democracy/increased efficiency

‘The Schools Act … places school governance in the hands of people with a direct interest in education – parents, pupils and teachers …’ (12)

‘At the core of the Schools Act is the idea of partnerships.’ (13)

‘Good policy alone will not ensure quality education.’ (14)

‘Education alone cannot ensure development, but without education there will not be development.’ (16)

· NCS and TOBE

What is the impact of global changes on the school as an organisation?
Possible ideas from prescribed text:
· McLagan and Nel, Pinchot and Pinchot: less bureaucratic more adaptable organizations needed; nature of work and work relationships changing

‘ … the new world view asserts that the whole is reflected by and contained within each of its parts …’ (McLagan and Nel 22)

Table – tensions between authoritarian and participatory leadership styles (McLagan and Nel 23)

Table – changing nature of work (Pinchot and Pinchot 25)

‘Caring, like innovation, must come from within …’ (Pinchot and Pinchot 26)

‘We need education systems today that preserve ‘childlike’ curiosity …’ (Pinchot and Pinchot 27)

‘… each employee will have to be both a specialist and a generalist …’ (Pinchot and Pinchot 28)

‘What works in a society of knowledge workers will be completely different from what worked before …’ (Pinchot and Pinchot 30)

Table – revolutionary change in the structure of relationships (Pinchot and Pinchot 31)

· Senge: systems thinking and building personal capacity

Personal mastery (34), mental models (34/5), shared vision (35/6), team learning (36), systems thinking (36/7/8)

· Mbigi: need for community-based approaches to plan for African and chaotic communities

‘Effective contextualization can only take place if African managers are willing to go back to their past and come back with answers to present problems.’ (41)

‘I have learnt not to discount anyone’s dreams, but to encourage people to pursue these …’ (42)

‘ … the high expectations and hopes of workers must not be regarded as a crisis, but as an opportunity for transformation …’ (44)

‘The primary thrust was the development of harmony through the creation of collaborative relationships based on respect, human dignity and trust.’ (45)

‘ … the company in South Africa has to be more than a mere economic unit and become a thriving, enterprising community …’ (47)

What are the processes and possible challenges for trying to bring about change in schools?

Possible ideas from prescribed text:
· Hopkins, Ainscow and West.: culture/structure

‘ … the term culture should be reserved for the deeper level of basic assumptions and beliefs shared by members of an organization …’ (53)

Table – work cultures (54)

Table – four expressions of school culture: wandering, moving, stuck and promenading (55)

‘ … the most effective schools do not isolate teachers but instead encourage professional dialogue …’ (58)
· Davidoff and Lazarus: leadership to build a learning organization

‘ … the challenge is to build leadership capacity throughout the school community, including students, parents and community leaders.’ (66)

‘ … in an effective and democratic school, directiveness is an essential aspect …’ (68)

‘ … effective leadership involves a holistic orientation towards oneself and others …’ (69)

· Fullan and Miles: problems/guidelines for school change

‘The more complex the change, the less you can force it.’ (78)

‘Change is a journey, not a blueprint.’ (79)

‘Problems are our friends.’ (79)

‘Vision and strategic planning come later.’ (80)

‘Individualism and collectivism must have an equal power.’ (80)

‘Both top-down and bottom-up strategies are necessary.’ (81)

‘The best organizations learn externally as well as internally.’ (81)

‘Change is too important to leave to the experts.’ (82)

‘Change is learning and is loaded with uncertainty.’ (82)

‘Change is resource-hungry.’ (82)

‘Change requires the power to manage it.’ (83)

‘Change is systemic.’ (83)

· Maris: need to provide time for people to face their fears of change and integrate

Three principles: ‘reform must always expect and even encourage conflict’; ‘the process must respect the autonomy of different kinds of experience’; ‘there must be some time and patience’. (87)

How can schools be made more people-centred?

Possible ideas

· Christie and Potterton: reasons why some schools are successful and others not

‘Resilience conveys both the capacity to be bent without breaking and the capacity, once bent, to spring back.’ (94)

‘A striking feature of discipline in a number of the resilient schools we visited was its link to the educational vision of the schools.’ (97)

· Davidoff, Kaplan and Lazarus: case study of an organizational development strategy working with teachers and their problems

‘It became clear that the presenting problem – the need to develop a code of conduct – was only a symptom of some deeper problem …’ (101)

‘ … particular elements make up that organization and each of these needs to be functioning healthily for the whole to be healthy.’ (103)

‘ … without staff development, schools will lose that sense of renewal and inspiration which is essential to a meaningful education.’ (105)

‘ … a healthy school is one in which leadership capacity is being developed in all staff members …’ (107)

‘ … having an inspiring vision without appropriate structures … can create even deeper despair …’ (108)

· Schofield: effects of external community factors on internal school change

‘ … what is needed is an approach … which has the revitalizing and reclaiming of community as its primary aim.’ (111)

‘ … the often extensive collapse of teaching cultures … necessitates greater community involvement in school development.’ (112)

‘ … if employment and income-generating projects are launched … it will be possible to classify the initiative as sustainable school-community development.’ (116)
Question 2

This task is based on the work of Unit 3b, the course on mentoring.

Again, the essay is based on the rubric that gives equal importance to what students  say and how they say it.

Possible content based on the prescribed material includes:

What is your understanding of mentoring?
Possible ideas from supplied materials:

From Homer's time to the 1970s, mentoring in general had the single aim of accompanying a youngster to the achievement of comprehensive adulthood; career guidance is one facet of this.

Since the 1980s the business community has given new meaning to the concept of mentoring as a result of its focus on the theory of career guidance for young people, and has made a clear distinction between career mentoring (mentoring with a view to preparing the individual for a career) and psychosocial mentoring (mentoring with a view to assisting with progression to adulthood).

At this stage we have to try and answer the question What is a mentor? Fisher (1994:4) says there is no position of "mentor". It cannot be applied for, and there is no competition to attain it. Many definitions of "mentor" exist; some are qualified in some way, for example major and minor mentors, life or career mentors and primary or secondary mentors. The classical definition includes reference to the personal and professional aspects of the mentor/protégé relationship, but there are no exclusions, for each relationship will create its own dynamic, and will develop its own criteria for the boundaries of its existence.

Mentors are, first of all, teachers. Those who are called mentors by their students find themselves in the company of some of the finest teachers in history, including Sigmund Freud, the mentor of Carl Jung; Socrates, the mentor of Plato; Aristotle, the mentor of Alexander the Great; Anne Sullivan, the mentor of Helen Keller; and Ruth Benedict, the mentor of Margaret Mead.

Mentors have always been much more than master teachers. They also serve, as Schein (in Gehrke 1988:43) explained, as coach, positive role model, developer of talent, opener of doors, protector, sponsor, and successful leader. Mothatha, Lemmer, Mda & Pretorius (2000:103) define a mentor as:

A person who guides and supports, more especially a newly appointed or newly promoted individual; a trusted adviser.

What then is a mentor-protégé relationship? Runions and Smyth (in Caldwell & Carter 1993:14) have described it as follows: "What are mentorships? They are learning partnerships between two or more individuals who wish to share or develop a mutual interest. The mentor serves as an adviser, a guide, a networker, a role model to a learner who seeks to explore the mentor's experience".

What can mentoring be used for in schools?

Possible ideas from supplied materials:

Induction of new teachers/staff:

· E.g. through collaborative teaching
· Subject or phase mentor
Dreyer: “Research for a MEd degree, concerning mentorship and matters relating thereto, has shown that experienced mentor-teachers have the expertise and the abilities to guide and assist student or beginning teachers to become efficient educators and that they should therefore be utilised as partners in the training or initiation of these novices. It was also found that mentorship teaching and induction programmes is an effective means in attaining the goal of striking a balance between school-based and university/college-based teacher training and/or induction of beginning teachers.”

Ongoing informal professional development

Peer mentoring among learners

The specific duties of the general school mentor should include:

(
recruitment

(
employment contracts

(
school/student teacher agreements

(
learner subsidy application and administration

(
payments to the student teachers

(
liaison with the Level 6 Learnership office

(
support for the subject and phase mentors

(
standardised review process

(
reflection

(
consideration of time allocated to mentoring

(
monitoring the overall progress of the student teachers

(
handling sensitive issues, such as

---
parent and learner reaction to student teacher

---
difficulties facing people from poorly resourced backgrounds

---
compassionate issues

---
dress

---
accent

How are mentoring relationships established and managed?

Possible ideas from supplied materials:

Natural mentoring relationships which arise spontaneously and evolve naturally through the various phases must be encouraged where possible, rather than bringing about artificial mentoring programmes which then have to be made to move artificially through all the phases. The more naturally and spontaneously a mentoring relationship starts and continues, the greater its enriching and life-changing effects on people will be.

A mentoring relationship should also be characterised by a balance between career preparation and personal development.
Formally you will:

(
provide the programme (eg Grade 10 maths with Ms Jones)

(
arrange access, for the purposes of observation and study

(
help the students with planning, implementation and evaluation of teaching activities

(
monitor the student's teaching practice file

(
meet with the student on a weekly basis

(
observe the students in their practical teaching and provide feedback

(
set targets as a result of meetings or observations

(
assess and grade the student at each of the formative review points

(
forward the final assessment to the university or technikon

Informally you may:

(
work alongside the student as a class-teacher colleague, perhaps in progressive collaborative teaching

(
provide support on a day-to-day basis

(
offer advice in many different situations.

However, where mentoring relationships are not emerging naturally it will be necessary to stimulate their development more formally.

Stages in process:

· the selection of mentors
· mentor training
· initiation of mentoring relationship

· main phase of mentoring relationship with scheduled refection meetings

· winding down phase of mentoring relationship.

Following Furlong and Maynard (1995, ch 9) the four stages of development suggested here are (i) beginning teaching, (ii) supervised teaching, (iii) from teaching to learning --- decentering and (iv) autonomous teaching. At any stage of their mentoring, mentors will probably encounter features characteristic of another stage.

How are mentoring relationships evaluated?

Possible ideas from supplied materials:

(
Schedule meetings every term for planning goals and tasks in the subject or phase

(
Use guideline questions and ensure that these are filled in and discussed

(
Use the learnership evaluation process as a trigger for reflection on progress, allowing the student teachers to comment on themselves first. Complete the evaluation forms twice yearly

(
Link the evaluation of student teachers to staff performance appraisal

You should note that in both cases students were expected to supplement the prescribed materials with their own sources. 

Question 3
This task is based primarily on Unit 1 of the module.

The case study extracted from the study materials describes a school in crisis. The materials would suggest that the school probably needs interventions that target each of the key stakeholder groups and the relationships between them. Thus possible planning objectives might be: the joint development of a school vision and mission; the constitution and training of a functional SGB; the implementation of IQMS processes; the establishment and support of a functional LRC and the development of Codes of conduct for staff and students. Accept any objectives that seem appropriate to the challenges presented.

It should be clear from the module that the Principal should not be doing everything him/herself. So while he/she might be accountable that all the objectives are addressed, he/she needs to delegate authority and make other members of the team responsible for the related activities and this should be reflected in the completed template.

Students also need to think about viable timeframes. Some objectives may need to be addressed before the school year starts. Some objectives may have clear deadlines or end dates while others may involve ongoing activities. An objective or task that involves parents is likely to need a longer time frame than one which involves staff, who are more readily brought together for a meeting.

The notion of objectives that are SMART: specific, measureable, acceptable, realistic and time-bound is a useful guiding concept.

Example 2B

In this section students are required to develop a research proposal. The task draws upon the work they did for assignments 2 and 3 and brings together both people-centred schools issues and the overall purpose of the Hons programme as a preparation for research.

The following marking rubric applies (again mostly familiar to students from the study materials but with some changes to reflect that a proposal rather than a report is required):

	Criterion
	Checklist
	Marks

	1. Research question
	Relevance of question

Formulation of question
	4

	2. Theoretical framework
	Framework chosen appropriate to question

Description of framework

Explanation for choice of framework
	6

	3. Literature/theorists
	At least five theories/sources

Description of theories/sources

Relevance of theories/sources
	15

	4. Collection of information
	Description of how you will collect information

From whom will you collect information?

Instrument(s) of methods to be used
	9

	5. Elimination of non-peopled centred issues
	Criteria/parameters for elimination of non-people-centred issues
	3

	6. Analysis
	Methodology for analysis

Interpretation
	4

	7. Benefits of research
	Who will benefit?

How will each of these role players benefit?
	9

	
	
	50


Notes:

1. The introductory part of the report should articulate the research question which should be precise and measureable for a limited research engagement. E.g.

To what extent can people-centred issues help to explain the disparity in achievement between schools A and B?

Or perhaps more manageable:

To what extent can cooperative discipline OR team-work OR distributed leadership OR learner participation etc. help to explain the disparity between schools A and B?

2. The theoretical grounding must include general framework issues and a rationale for why this seems appropriate for the issue under exploration. In HBEDTRD, students were introduced to the following 10 theoretical frameworks:
· Logical empiricism

· Critical rationalism

· Systems theory

· Hermeneutics

· Critical theory

· African philosophy

· Postmodernism

· Phenomenology

· Feminism

· Nihilism.
3. One or two of the theories/theorists should be related to the theoretical framework chosen e.g. Critical rationalism and Popper. However, the bulk should be theory related to people-centred schools (see responses to Qs 1 and 2 for some key names). Policy could be cited as a source (e.g. SASA, NCS, More teachers better teachers, Norms and Standards …etc.) but not each policy document as a separate source.
4. Collection of information: the methods chosen should be realistic and should match the framework e.g. logical empiricists might use a survey instrument; hermeneuticists are more likely to use individual and focus group interviews and to present a first draft of a report for discussion; phenomenologists will rely on observation and an accurate record of what they saw and heard …Thought must also be given to sampling strategies and sequencing, validity and reliability.
5. Although the schools are said to be similar, the researcher will need to check this. Physical, financial and organisational resources need to be discounted from the interviews etc. so if one school has a computer lab and the other does not, for example, it would not be appropriate to compare student performance in computing and these results could be discounted from the analysis so that the schools are compared on the basis of people-centred issues only.

6. e.g. discourse analysis, statistical analysis, trends analysis, graphical analysis … appropriate to theoretical framework and information collected; attempts to triangulate data from different sources should be evident where appropriate.

7. e.g. learners, educators, school managers, parents, departmental officials, other researchers …
Example 3

1. Here is an example of an assessment task.

Mr Moeketsi is the managing director of Usenett, a new computer company.  He believes that all communication should go through one person and that all information should be sent to this person directly.  Communication is therefore downward, one-way and moves via several levels in the organisation to the different receivers.  
· Indicate the prevalent network in the scenario.

(1) 
· Discuss this network you identified and motivate why you selected this particular network.



(8)
· Discuss the network roles found in this network, and give an example of each.





(6)
2. In order to prepare a detailed marking memorandum that can be captured digitally, it is necessary first to analyse the task and be clear on the assessment criteria.

· Criteria (what do I want from students?):

· 2.1 Indicate the prevalent network in the scenario.

· Student merely had to correctly identify the network (do not have to motivate yet)

· Identification based on the fact that communication: 

· is downward;

· is one-way;

· moves via several levels; and

· to different receivers. 
· Criteria:

· 2.2 Discuss the characteristics of the network you identified and motivate why you selected this particular network.

· Students had to discuss the characteristics

· Students had to discuss all six characteristics

· Students had to motivate their choice, as from the scenario given.        

· Students still credited if they discussed the wrong network (criteria as above apply – but less marks awarded).

· Criteria:

· 2.3 Discuss the network roles found in this network, and give an example of each.    

· Students had to discuss the network roles

· Students had to discuss both roles found in this type of network

· Students had to give an example of each role.

· Students still credited if they discussed the wrong network – but the roles now have to be correct, as per the network they discussed (criteria as above apply – but less marks  awarded).
3. Having clarified the assessment criteria, it is now possible to begin mapping the assessment task.
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4. Having mapped the task, we can then begin to identify the most likely student responses.
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5. Having mapped the most likely responses, we can generate appropriate feedback for each response. We can then provide feedback to each student on each criterion automatically.
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