Module review template

This module review template has been designed to evaluate the distance education appropriateness of course materials. 
The review criteria are based on the criteria adopted for the bi-annual Nadeosa courseware awards which are provided at the end of the template.

The criteria inform the four sections of the report as follows:

	Section
	Focus
	Sub-foci
	Review weighting

	1
	Module profile:

In a classroom setting it is possible to adapt the teaching as we engage with learners and their needs. In DE we need to work from a projected target student profile and to try to pre-empt possible challenges and needs in the course materials.
	This section is completed by the relevant module coordinator and provides the context for the review.
	

	2
	Learning design: 

This section deals with the overall design of the materials and the appropriateness of this design for a DE context anticipating a high degree of autonomous learning.
	Orientation
Selection and coherence of content

Presentation

View of knowledge and use of learners’ experiences

Activities feedback and assessment 1 – focus on in-resource activities and feedback
	60%
A low rating in this section indicates the need for a new design process.

	3
	Presentation and support of learning:
This section deals with the technical presentation of the materials.
	Language
Layout and accessibility

Learner support
	10%
If the underpinning learning design is sound, any weakness here can be addressed through a language edit, a technical re-design process and/or review of the support strategy.

	4
	Assessment:
The role of assessment is critical in all learning experiences but particularly so for the DE context in which the assessment strategy provides both structure and ongoing formative feedback as a primary teaching activity.
	Activities feedback and assessment 2 – focus on overall assessment strategy: link between 
· in-resource self-assessment

· formal formative and summative assessment

· exit level outcomes.
	30%
If the in-text activities and feedback support the learning outcomes, a low rating in this section can be addressed through a re-design of the assessment strategy rather than a re-design of the whole module.


Section 1: Profile of the Module
(to be completed by module coordinator)
1.1
Title and Code of the Module  

	


	1.2
Learning programmes (qualifications) in which the module is used:  

	No
	Qualification Title
	Code
	Programme NQF Level  and Credits Allocated
	Module NQF Level and Credits Allocated

	1.
	
	
	
	

	2.
	
	
	
	

	3.
	
	
	
	


	1.3
Student Profile: Who are the intended students for the module? Describe their characteristics as fully as possible.

	


	1.4 Purpose Statement of  the Module 

	


	1.5 Describe how the purpose statement has interpreted the professional training requirements and located the module within the institution’s context.



	1.6 How is the purpose of the module aligned to that of the qualification?

	


	1.7 What are the specific learning outcomes of the module?

	· 

	· 

	· 


	1.8 How do the module specific learning outcomes relate to the exit level qualification outcomes?

	


	1.9 Describe the access and admission requirements.

	· 

	· 

	· 

	· 


	1.10 Describe the nature of student support provided.

	· 

	· 

	· 

	· 

	· 

	· 


	1.11 Are there any group / contact sessions in the module?

	

	
	YES
	
	
	NO
	
	


If yes, please tick the purpose of the group / contact sessions:

	Purpose of contact sessions:
	X
	Time allocation (Hours)

	Explain study material
	
	

	Facilitate discussion and reflection
	
	

	Supplement print material
	
	

	Prepare for examination
	
	

	Discuss progress
	
	

	Discuss assignments
	
	

	Other – please specify – Specific course related queries
	
	


1.12
List of materials given to students and included in this review

	· 


1.13
List of assessment materials included in review (e.g assignments and feedback, exams, moderators’ reports)

	· 


1.14 In what other ways is the teaching of the module supported?

	· 

	· 

	· 

	· 

	· 


Section 2: Review of learning design
The main question to be answered here is "How well do these materials teach?"  Judgements in this regard should be based on a careful examination of all the materials provided to the student: print materials, any other media, tutorial letters, student evaluation, other correspondence; online fora. In evaluating the following aspects, look for general trends in the materials and provide evidence that exemplifies these trends. 

· The 'trend' should synthesise the main characteristics of the materials rather than simply describe them. Once this main impression has been clearly stated, provide evidence that supports the 'finding', transcribing directly from the materials. 

· The 'recommendations' should be concrete and actionable.

2.1
Curriculum responsiveness to student needs

	2.1.1   The module is 'user-friendly' to students and has clear navigational devices. It orients them to the demands of the study they are to undertake in a clear, logical and welcoming manner. There is a consistent conceptual map of the learning expectations and processes.

[Look for evidence that the course package is clearly and logically structured - is it evident where one should start? Is it clear how the different pieces of the module fit together? Look also for evidence of clear statements as to why students should study this course, where they can get tutorial (and other) assistance, when assignments are due or practical and contact sessions will be held, etc.]

	Trend / evidence of trend:
	

	Recommendations:
	

	2.1.2  The module acknowledges and uses the background and experiences of the students in its teaching and learning approach

[Look for evidence - in the materials, tutorial letters and other correspondence - that the materials are both sensitive to the constraints and difficulties students might face and provide means for overcoming these (e.g. tutors being available for telephonic consultations in the evenings). Look, also, for evidence that the module uses student experiences and contexts to enrich teaching and learning by, for instance, structuring workplace projects or using case studies and examples typical of student experiences in order to 'ground' theory].

	Trend / Evidence of trend:
	

	Recommendations:
	

	2.1.3   The module teaches students how to learn and, in particular, to learn at a distance

[Look for evidence that students are warned about common difficulties distance students make and provided with the means to avoid making the same mistakes.  Look, also, for evidence both in introductory tutorial letters and the materials themselves – that students are taught to learn and, in particular, learn from texts through reading and writing].

	Trend / Evidence of trend:
	

	Recommendations:
	

	Standard Rating: Curriculum responsiveness to student needs

Use the rating scale provided here to guide your rating of this aspect of the module then provide a supporting comment in the space below:

1. Does not comply and in need of urgent revision (DNC)

2. Needs improvement  (NI)

3. Meets minimum standards required (MMS)

4. Demonstrates DE alignment and innovation (DE)

5. Excellent:   Exemplary , demonstrates sector best practices (E)
1

2

3

4

5

Summative Comment:




2.2 Curriculum Responsiveness to Academic and Professional Training Needs 

	2.2.1 Is the purpose clearly stated and do the materials serve to develop the required competences? The purpose should be stated in the form of outcomes and / or competences.  

[Look for evidence that the outcomes also reflect an understanding of the critical cross-field outcomes; workplace needs and the learning needs of the specific field of study. Look, also, for evidence that the outcomes at different levels – programme exit level outcomes; 'module' specific outcomes- are logically related. Intended outcomes / competences are clearly stated (at various levels) and provide clarity regarding the relationship between what is being learned and how they enable the competences.]

	Trend / Evidence of trend:


	

	Recommendations:


	

	2.2.2  The quality of the outcomes is adequate and covers knowledge, skills, values and attitudes. The content taught, and the manner in which it is taught, will therefore logically develop the kinds of outcomes/competencies listed.

[Look for evidence that both the materials and the manner of teaching are appropriate. For instance, if the outcomes refer to practical, application, skills then the module should provide opportunities for students to practise and apply rather than simply telling them how to do these things.]

	Trend / Evidence of trend:
	

	Recommendations:
	

	2.2.3  How are the level descriptors used to provide suitable levels of challenge, support and complexity? The level / complexity of the intended outcomes is appropriate for the level at which this module is being offered.

[Look for evidence that the stated outcomes in the materials focus mostly on developing higher level cognitive skills, and that there is some progression from one level to the next in terms of complexity. The level descriptors for the NQF level provide an indication of the complexity and range of capabilities that must be attained.]

	Trend / Evidence of trend:


	

	Recommendations:
	

	2.2.4 The level / complexity of the intended outcomes is appropriate for the target audience. How effective are the activities in terms of supporting students to meet specific outcomes?

[Look for evidence that the outcomes are appropriate for the students likely to do the course. The evaluation of this aspect will have to be considered in relation to 2.3.3]

	Trend / Evidence of trend:
	

	Recommendations:
	

	2.2.5  Do the outcomes meet the requirements of the professions/industry/ discipline  area? How are these needs identified and translated into the learning materials?

[Look for evidence of stakeholder involvement in planning and review processes.]

	Trend / Evidence of  trend:
	

	Recommendation:
	

	Standard Rating: Curriculum Responsiveness to Academic and Professional Training Needs

Is the purpose of the module clearly and adequately stated? Do the materials serve to develop the required range of competencies? Use the scale provided here to guide your rating of this aspect of the module then provide a supporting comment in the space below:

Rating Scale:  

1. Does not comply and in need of urgent revision (DNC)

2. Needs improvement  (NI)

3. Meets minimum standards required (MMS)

4. Demonstrates DE alignment and innovation (DE)

5. Excellent:   Exemplary , demonstrates sector best practices (E)
1

2

3

4

5

Summative Comment:




2.3 Educational Soundness of Curriculum and Learning Design 

	2.3.1    In general, the content is accurate and addresses contemporary issues.

[Look for evidence - in the bibliography, reading references, and in-text examples or reference to, for instance, legislation - that the materials are up-to-date and reflect contemporary thinking in the field. Check also that there are no obvious errors of fact.] 

	Trend / Evidence of trend:
	

	Recommendations:
	

	2.3.2 In general, the content is presented in the form of an unfolding argument rather than discrete bits of information that have no obvious connection. 

[Look for evidence that materials refer back to previous concepts and ideas, and build on these, both when introducing new content (developing breadth) and when deepening understanding of the same concept (developing depth or complexity). Note: While a logical sequence is part of an unfolding argument, argument comprises more than this. For instance, a number system is logically ordered but doesn't constitute an argument.] 



	Trend / Evidence of trend:
	

	Recommendations:
	

	2.3.3 How do the materials build on existing prior learning, and to what extent are contextual tools (authentic case studies/ real life problems/narratives) integrated in the learning experience? 

[Look for evidence - in examples used, case studies, in-text references, etc - that the materials refer back to, and use, previously learnt concepts and ideas as well as drawing on the informal learning that students might acquire in life and work] 



	Trend / Evidence of trend:
	

	Recommendations:
	

	2.3.4 In general, the module's 'teaching style and approach' reinforces the purpose(s) of the learning, i.e. the material “practises” what it preaches: 

[Look - in the study guides, tutorial letters and other correspondence describing other teaching (like contact sessions, workplace or experiential learning) - that the module is written in a manner that teaches skills like problem-solving and application, and provides activities(etc) which develop these kinds of skills further. In general, the various activities should relate logically to the outcomes and provide an appropriate learning experience for the target audience].

	Trend / Evidence of  trend:
	

	Recommendations:
	

	2.3.5   In general the materials make a deliberate attempt to constantly engage the student in both thinking and doing; the materials are 'interactive'. Is the student required to solve problems through activities relevant to their lives and work contexts?

[Look for evidence that the writer uses first or second person language, uses headings that are questions, designs the materials around pertinent questions and provides feedback, and that the materials are activity-based - activities are used both to initiate and 'check' learning, etc.] 

	Trend / Evidence of  trend:
	

	Recommendations:
	

	2.3.6   The materials are structured carefully, providing useful introductions and summaries and carefully signalling changes in argument. 

[Look for evidence of good, introductory overviews, for regular summaries of key points, and for good use of paragraphs, linking words, headings, and recaps (etc) as the materials introduce new concepts, or change direction in the argument.] 

	Trend / Evidence of  trend:
	

	Recommendations:
	

	2.3.7 The materials recognize that students are individuals with different needs and learning styles. Accordingly, they provide multiple routes through the module. 

[Look for evidence that materials offer opportunities (through signalling different learning pathways) for simply fulfilling the minimum criteria, for extending learning well beyond minimum criteria (through the supply of references to further readings, motivations to do this reading, and more advanced activities), and for different 'specialisations' within a module used in different programmes]. 

	Trend / Evidence of  trend:
	

	Recommendations:
	

	Standard Rating : Educational soundness of curriculum and learning design

Rating Scale:  

2. Does not comply and in need of urgent revision (DNC)

3. Needs improvement  (NI)

4. Meets minimum standards required (MMS)

5. Demonstrates DE alignment and innovation (DE)

6. Excellent:   Exemplary , demonstrates sector best practices (E)

1

2

3

4

5

Summative Comment:



	Standard Rating of Teaching Quality:  How well do the materials teach?

Rating scale:  
1. Does not comply and in need of urgent revision (DNC)

2. Needs improvement  (NI)

3. Meets minimum standards required (MMS)

4. Demonstrates DE alignment and innovation (DE)

5. Excellent:   Exemplary assessment strategy (E)



	1

2

3

4

5

Overall comment: 

 


Section 3:
Review of presentation and support of learning

The main question here is:

How well is this module taught overall?

A sub-question is”

Is the presentation of the materials conducive to independent learning taking into account the nature of the support provided?

3.1
Language level
	3.1   The language level of the materials is appropriate for the target audience, and for the level at which the module is pitched.

[This, again, provides a tension for evaluators and writers: the level of students may be well below that at which the course should be offered. Look for evidence of lively, clear, writing (like that used in good newspapers), of appropriate support in reading and writing academically, and of the scaffolded introduction of difficult and new technical language]. 

	Trend/Evidence of Trend:
	

	Recommendations:
	


3.2
Technical presentation
	3.2   The technical presentation of the materials is appropriate to purpose and professionally presented.

[Look for appropriate use of different media for the target audience and different learning purposes e.g. audio for not-taking; video for demonstration. The technical quality of the media should be high. ]. 

	Trend/Evidence of Trend:
	

	Recommendations:
	


3.3
Adequacy of Student Support and the Tutor Management Strategy

	3.3   How well does this module offer decentralised student support systems? 
[How do tutors contribute to the teaching success of the module? How well are tutors supported in their attempt to help students?  What other support is offered countrywide?  Check the tutorial letters and examples of actual assignment feedback to find out what functions tutors play; whether and how often they run contact sessions, whether they mark assignments, are they responsible for individual consultations, provide the academic with feedback on student performance regularly, etc. Then look for evidence that they are supported in doing these things; are they trained? How? Is there a tutor manual they can consult? Does the lecturer moderate their work and supply them with regular, written feedback?] 

	Trend / Evidence of  trend:
	

	Recommendations:
	

	

	


	Standard Rating of Teaching Quality:  How well is this module taught?
Rating scale:  

1. Does not comply and in need of urgent revision (DNC)

2. Needs improvement  (NI)

3. Meets minimum standards required (MMS)

4. Demonstrates DE alignment and innovation (DE)

5. Excellent:   Exemplary assessment strategy (E)



	.

1

2

3

4

5

Overall comment: 

 


Section 4: Review of the Assessment Strategy

The main question to be answered here is "How well does this module assess learning?” Judgement in this regard should be based on a careful examination of all the materials provided to the student: print materials, any other media, tutorial letters etc

	3.1 List the main categories of assessment tasks, quote (or describe) one example of each, and provide an approximate percentage indicating the predominance of each category.

	Category

(E.g. written assignments and exams, observation of a process, product from a practical activity, oral presentation, etc.)
	Example

(e.g. ‘student submits three multiple choice assignments covering…’, ‘student carries out a safety audit at a factory and presents a report; etc
	% of assessment

(e.g. 100% is written work; 20% coursework and 80% exam work; 90% is content-recall and10% assesses problem-solving or critical thinking

	
	
	

	3.2   Does the overall assessment strategy appropriately assess the purpose(s) of the programme, and in particular the module within the programme?   

[Look for evidence that it assessed the listed outcomes and competences. For instance if it stated that students will be able to analyse a variety of management reports, check that the act of analysing is assessed rather than being assessed through an essay which describes how management reports are analysed. Check that the various kinds of assessment occur in a similar proportion to the weighting given to different kinds of outcomes / competences. The module should have a balance of appropriate knowledge, skills and attitudes/values].

	Trend / Evidence of  trend:
	

	Recommendations:
	


	3.3  The assessment activities call for a range of responses at increasing levels of challenge.

[Look for evidence that assessment activities assess cognitive and practical skills at different levels of complexity; ranging from, for instance, explaining or carrying out a simple practical action through to making complex judgements or carrying out a complex practical task (like managing a farm, etc). Check that these are developed and assessed in a logical order.]

	Trend / Evidence of  trend:


	

	Recommendations:
	

	3.4  Formative feedback is provided to the student for each in-text and assessment activity.
[Look for evidence that the assignments are followed up by good, diagnostic forms of feedback. Are tutorial letters used to assist students understand where they went wrong, why this was wrong, and what they could do to improve? etc]

	Trend / Evidence of  trend:


	

	Recommendations:
	

	3.5   Does the module make use of any external evaluation to improve assessment? 

[Look for evidence - mainly in moderator and tutor reports - that outside experts are used to assess the quality of assignments and exam papers, and to provide some analysis of student performance in activities and exams. Summarise any problems picked up through moderators' or tutors' reports]. 



	Trend / Evidence of  trend:


	

	Recommendations:
	


	3.6   Does the module make use of any external evaluation (moderation) to improve assessment?

[Look for evidence – mainly in moderator and tutor reports – that outside experts are used to assess the quality of assignments and exam papers and to provide some analysis of student performance in activities and exams. Summarise any problems picked up through moderators’ or tutors’ reports.]

	Trend / Evidence of  trend:


	

	Recommendations:
	

	Standard Rating: Review of Assessment answering how well the module assesses learning?

Rating scale:  

1. Does not comply and in need of urgent revision (DNC)

2. Needs improvement  (NI)

3. Meets minimum standards required (MMS)

4. Demonstrates DE alignment and innovation (DE)

5. Excellent:   Exemplary assessment strategy (E)

1

2

3

4

5

Overall comment:




Overall evaluation of module
	
	Focus
	Sub-foci
	Overall rating

	1
	Learning design: 

This section deals with the overall design of the materials and the appropriateness of this design for a DE context anticipating a high degree of autonomous learning.
	Orientation

Selection and coherence of content

Presentation

View of knowledge and use of learners’ experiences

Activities feedback and assessment 1 – focus on in-resource activities and feedback
	Section rating:

60% importance
A low rating in this section indicates the need for a new design process.

	2
	Presentation and support of learning:

This section deals with the technical presentation of the materials.
	Language

Layout and accessibility

Learner support
	Section rating: 

10%

If the underpinning learning design is sound, any weakness here can be addressed through a language edit, a technical re-design process and/or review of the support strategy.

	3
	Assessment:

The role of assessment is critical in all learning experiences but particularly so for the DE context in which the assessment strategy provides both structure and ongoing formative feedback as a primary teaching activity.
	Activities feedback and assessment 2 – focus on overall assessment strategy: link between 

· in-resource self-assessment

· formal formative and summative assessment

· exit level outcomes.
	Section rating:

30%

If the in-text activities and feedback support the learning outcomes, a low rating in this section can be addressed through a re-design of the assessment strategy rather than a re-design of the whole module.

	4
	Overall recommendation:

	
	


Nadeosa courseware awards criteria
Orientation to programme, introductions, aims & learning outcomes

This category for review is about the way that clear and relevant information can motivate and direct learners effectively in their study. Learners need to understand from the outset the requirements of the various components of the course. As learners, they need to be motivated by relevant introductions and overviews within each individual module/unit. They also need to be clear about what they have to achieve in each unit and these aims and learning outcomes should be consistent with the goals of the course. 

Selection and coherence of content 

What is at issue here is rigour, interest and relevance. The content should be well-researched, up-to-date and relevant to the South African context. The learners should also be able to see how the content is related to the learning outcomes and goals of the course. Coherence is also important. If the components of a course are contradictory or unrelated to each other, the impact of the course will be considerably lessened. 

Presentation of content 

This is to do with how the content is taught. There is no one ‘right’ way to teach content - it will vary according to the subject and the audience. However, there are certain pointers for a reviewer. These include, clear explanation of concepts and a range of examples, as well as sufficient and appropriate ways for learners to process new concepts, rather than merely learn them off by heart. 

View of knowledge and use of learners’ experience

In the South African context, where rote learning and authoritarian views of knowledge have been the norm, particular attention needs to be paid to the way knowledge is presented. The perspective we would wish to promote is that knowledge should be presented as open and constructed in contexts, rather than merely received in a fixed form from authorities. Learners should be given opportunities to interrogate what they learn, and their prior knowledge and experience should be valued and used in the development of new ideas and practices. Frequent opportunities and motivation for application of knowledge and skills in the workplace, where relevant, should be provided, but this should be done in a reflective rather than mechanical way. 

Activities, feedback and assessment

A major strategy for effective teaching in course materials is the provision of a range of activities and strategies to encourage learners to engage with the content. If the course designer provides feedback or commentary on these activities, then learners will experience a form of the discussion that takes place in lively classrooms. 

Furthermore, because learners work through the materials largely on their own, they need some means of assessing their own progress. Comments on the activities in the materials can help to do this. The assessment criteria for the programme as a whole should be made clear to learners and should be appropriate to the intended learning outcomes.

Language

Aside from the obvious importance of clear, coherent language at an appropriate level for the learners, the kind of style that is used is crucial. The style can alienate or patronise the reader, or it can help to create a constructive learning relationship with the reader. Style needs to be judged in terms of specific audience and purpose, and so a standard set of criteria is not useful. However, it is always helpful if new concepts and terms are explained and jargon is kept to a minimum.

Layout and accessibility

Effective layout of printed materials maintains a creative tension between consistency and variety. It is important that learners are able to find their way through the various units and sections by the provision of contents pages, concept maps, headings, subheadings, statements of aims and learning outcomes, and other access devices. The text also needs to be broken up into reasonable chunks, and the layout should assist the logical flow of ideas. 

At the same time, a very predictable format can lead to boredom. A good way of introducing variety is through the use of visual material such as concept maps, pictures and diagrams. This has the added advantage of catering for learners who learn best through visual representations of ideas. Where appropriate, concept maps, pictures and diagrams should be included. 

Where the course is presented through another medium, or where other media are used to support printed course materials, similar issues of accessibility need to be applied to the other media employed. The medium chosen, and the way it is used, should be appropriate for the intended learning outcomes and target audience.

Detailed criteria

Orientation to programme, introductions, aims & learning outcomes

1.0 Introductions to programmes/modules/units/sections

1.1 Explain the importance of the topic for the learner and create interest in the material

1.2 Provide an overview of what is to come

1.3 Forge links with what the learners already know and what they are expected to learn

1.4 Point out links with other lessons/sections

1.5 Provide some indication of intended learning outcomes in ways that are directly relevant and useful to the learners

1.6 Give indications of how long the learner should spend on the material in the lesson so that the learners can pace themselves.

2.0 Learning outcomes

2.1 Are stated clearly and unambiguously

2.2 Describe what the learners need to demonstrate in order to show their competence

2.3 Are consistent with the aims of the course and programme

2.4 The content and teaching approach support learners in achieving the learning outcomes

Selection and coherence of content

3.0 Selection of content

3.1 Content is contemporary and reflects current thinking and recent references

3.2 Content is appropriate both to the intended outcomes of the programme as well as recognising prior learning

3.3 Content builds on learners’ experience where possible

3.4 There is appropriate variety in the selection of content.

Presentation of content

4.0 Presentation of content

4.1 Concepts are developed logically

4.2 Concepts are explained clearly using sufficient and relevant examples

4.3 New concepts are introduced by linking to learners’ existing knowledge

4.4 Ideas are presented in manageable chunks

4.5 A variety of methods are used to present the content and succeed in keeping the learners’ interest alive

4.6 Theories are not presented as absolute – debate is encouraged

4.7 The course materials model the processes and skills that the learners are required to master – i.e. they practise what they preach.

View of knowledge and use of learners’ experience

5.0 View of knowledge and RPL

5.1 Learners’ own experiences and understanding are seen as valid departure points for discussion

5.2 Knowledge is presented as changing and debatable rather than as fixed and not to be questioned

5.3 Learners are encouraged to weigh ideas against their own knowledge and experience and to question ideas/concepts that do not seem to be adequately substantiated

5.4 Learners are helped to contextualise new knowledge appropriately and a concerted effort is made to empower learners to use theory to inform practice.

Activities, feedback and assessment

6.0 Activities

6.1 The activities are clearly signposted and learners know where each begins and ends

6.2 Clear instructions help the learners to know exactly what they are expected to do.

6.3 The activities are related to the learning outcomes.

6.4 Activities reflect effective learning processes

6.5 Activities are sufficient to give learners enough practice

6.6 Activities are distributed at fairly frequent intervals throughout a section

6.7 Activities show a range of difficulty

6.8 Activities are sufficiently varied in terms of task and purpose

6.9 Activities are life/work related

6.10 Activities are realistic in terms of time indications and resources available to learners.

7.0 Feedback to learners

7.1 Feedback to learners is clearly indicated

7.2 Feedback is offered in the form of suggestions and is only prescriptive where necessary

7.3 The learners are able to identify the errors they have made, and they are able to assess their progress from their responses

7.4 Where calculations are required, the stages in the working are displayed and explained.

8.0 Assessment

8.1 There is an assessment strategy for the course as a whole

8.2 The assessment tasks are directly related to the learning outcomes

8.3 Formative and summative assessment strategies are employed

8.4 Assessment criteria are made known to learners and feedback is provided on interim assessments which helps learners to improve

8.5 Mechanisms exist for learners to respond to feedback on assessment and these are clearly explained in the courseware.

Language

9.0 Language level

9.1 New concepts and terms are explained simply and these explanations are indicated clearly in the text

9.2 The language used is friendly, informal and welcoming

9.3 Learners are not patronised or ‘talked down to’

9.4 The discourse is appropriate to the learning intended

9.5 The language is sensitive as far as gender and culture are concerned

9.6 The language takes cognisance of the multilingual reality of South Africa

9.7 The language is active and sufficiently interactive

Layout and accessibility

10.0 Learning skills

10.1 Summaries and revision exercises are included at frequent intervals to assist the learners to learn

10.2 Skills for learning (such as reading, writing, analysing, planning, managing time, evaluation of own learning needs and progress) are appropriate to the outcomes of the course and integrated into the materials

11.0 Access devices (in texts; corresponding features will be looked for in other materials, e.g. videos)

11.1 The numbering/headings system makes it easy for learners to find their way through the text

11.2 The text is broken up into reasonable units

11.3 Headings and sub-headings are used to draw attention to the key points of the lesson. This makes it easy for the learners to get an overview of the lesson at a glance. It also makes it easy to find parts the learners want to refer to.

11.4 There is a contents page

11.5 Pre-tests are used wherever feasible to help the learners know what skills or knowledge they need to have before starting the lesson/section

11.6 Links with previous knowledge and experience, with other parts of the same lesson and with other lessons are indicated.

12.0 Visual aids (pictures, photographs, diagrams and cartoons) (in texts)

12.1 The visual aids used complement the written text

12.2 Line pictures, cartoons are well-drawn and appropriate for target learners. They are gender and culture sensitive.

12.3 Where appropriate, concept maps and diagrams are included to help the learners to get an overview of the material and to assist the learning process.

12.4 Captions and explanations accompanying visual aids are adequate and give the learners a clear idea of what their purpose is.

12.5 Instructions/explanations accompanying diagrams are clear and learners know what they are expected to do.

12.6 Visual aids are well placed in the text.

12.7 Visual aids are of suitable size.

12.8 Where printed materials are supported by other media, use of the other media is clearly indicated in the materials and appropriate for the intended learning outcomes.
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